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L Introduction

"Any Islami
Prof. Y Islamic reform now m

ust begin with education,”! declares
¢ssor Fazlur Rah

s man in the epilogue of his book, Islam. The impongnce
by l\:,l;altl; nas the Prerequisite of Islamic reform was, in fact, a]s.o recognized
E th century Muslim reformers, namely, Muhammad 'Abduh from
8YPLand Ahmgg Khan from India,

inadeq:):gh‘ Who was born in 1849 in a fellah family,. recognized the
Tesult of Stesdo_f the system of education imparted to Muslim _s[ude:nls asa
Only Clasg,icu YIng at al-Azhar, The subjects taught at this university were
aching Wai Arabic Works of dogmatic theology. Moreover, the method of
Shayk i iil.lCh that 'Abduh, recalling his student life, once wrote that ll?e
Conditioy, wgs g lectures, Spoke as if he spoke a foreign language.2 This
hange £ imllrther aggravated by the conservative Shaykhs who abhorred
curn'Culurn of a]l.);?zvemen‘ and, therefore, opposed any enlargement of the
Daig o Khan,

i . ily, also
In Indi:alt aliention 1 e born on 17 October 1817 in a noble fami y

A - Long pe improvement of the system of education prevalent
g Khap 8 Slore hg Plunged himself into the service of his people,

. Sahg g7 ¢ Inadequacies of education imparted to Muslims. The
°“"1culum_s;:} Used the o]q g

yStem and excluded Westemn sciences from their

CMmep, sch El‘lmore, there were noy many Muslim students who attended

lion o Indi?; S;\;md_m“eges where Western sciences were taught. The

milicanw en (h uSl_'mS Teached its lowest ebb after a mutiny broke out
b4

Ll ¢ Muslimg suffered the most socially, economically, and

hang o
Specy; hmag Khan, in their attempt to ameliorate the conditions
Vg COmmuynpjtje

Lo S, introduced reforms in various aspects,
Xeq mlglous' Social, and educational reforms. However, being
m]e be “ned ang l'ough educ

Bt ation could the other aspects of their reforms
I3"1icy MProveq v onditions of their communities w

ho were under foreign
Thi theirg gr:c‘-al =Y focusseq their attention on educational reform. This
I)milic 1§ Pape; wi y l_"ﬂ“enced their political ideas and activities.
eag ang 4 -dl.S.C“SS 'Abduh'’s ang Ahmad Khan's educational and
Clivitieg,

—— e 53
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II. Muhammad 'Abduh’s Educational Ideas and Activities i
‘Abduh’s educational ideas and activities which evolved accorfil"g i
circumstances can be divided into three phases, namely, pre-exile, exilc, af
post-exile.
A. Pre-exile . L
Any study of 'Abduh's educational ideas and activities during this per :
which ended in 1882, must begin with an appreciation of the contribution i
Jamal al-Din al-Afghani. It was al-Afghani who aroused 'Abduh's atlcntf:hﬁ
modemn sciences taught in the West and the problem of the reform of al-
while he was a Student at this university. a8
Al-Afghani's influence may be inferred from the fact that the two ear( :
articles 'Abduh contributed to the newspaper al-Waga'i al-Misriyyé
Egyptian Events) contain the substance of two of al-Afghani's lectures. o
of them was on the "philosophy of education” jn which 'Abduh asseried !
it was necessary for those who were entrusted with the education of 2 Peé’j i
i be familiar with the principle of moral b

: ich had appeared among them, and the proper remedy. ¢
applied for their cure 4

Nevertheless, the concept of educatj by &l Afghﬁnf in b
! ucation set out by al- !
book, Refutation of the Mager; Y

Western sciences j
i § Into al-Azhar
Islamic clagsicg 9 » but also
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The purpose of education was, according to 'Abduh, "to bring up minds
an':i.souls and 1o raise them 1o the point where the person becomes capable of
achieving full happiness or as much of it as possible in this life and after
dcath."10 He then explained what he meant by the education of the mind and
the education of the soul:

We mean by the education of the mind bringing it out of simplicity and

émpliness of knowledge and away from false concepls and bad ideas so that if
acquires correct concepts and information. From this the mind becomes capable
of distinguishing between good and bad, harmful and useful.

¢ mean by the education of the soul the creation of qualities and good
Taners in the soul and training her in them and keeping her away from bad
dualities 5o that person grows up in accordance with the rules of human society
and accustomed 1o them. 1!
impolr?a::eeping with this contention, 'Abduh devoted his attention to the
Not to secfi o ‘?dUCa_llon n matters of cultural inﬂuer}ce. He wamed parents
other fair:h their children to missionary schools, which were conducted by
Prepareg ls = om‘?r rel_lgmus bodies than their own, unless they were
1€acherg 1201 e u?elf _ChlldrF:n change their faith and accept that of their
leaching'fOr fl conjunction with this, he was opposed to a foreign medium of
Particylar) Popular edlfcatmn, saying that the language of primary education,
at the igr}:om the evening schools, had to be the language of the country SO
Called ypop L;]an;xp d the lazy would have no excuse in not joining them. He

s Wriuenf-: inistry of Education to provide the students with simplified

' In Arabic,13
Httenli()lr)ldlf?(;n:nmhis alFem_Dl to reform education i_n Elgypt, directed hl;
"Cquently crigici ¢ beginning to the state of education in the coumrydanf
MStruction andCIZed, through his articles, the schools, teachers, methg S ::d
PO the yyopy general conduct of the educational programs which rellect
the Superior C of l.h_e Department of Education. As a resul'l of his criticism,
Powers in t Ou“.C'! of the Department of Education, whlct} had executive
28, 881 ang ,admmlStration of general education, was esmb1|§hcd on March
appoiméd a Abduh was appointed a member of this Council. He was also
CTCaleq 1 st member of the sub-committee of this body which was later
all Schog] ll;dy the matter of the improvement of the educational program 1n
Depaﬂmen-t ofA .2 me_mbcT of the sub-committee, ‘Abduh suggested lh_at the
Which Teceiy, Education should supervise all the schools run by foreigners

ed Subsidies from G overnment.15
B‘ EXi]e

M .
00k pl;:zmmad ‘Abduh, due 1o his participation in the 'Urabi Revolt which
1882' e}Ef?? Tuly 11, 1882, was arrested and then exiled. At lhq end of
E""" Teceiyj Or Syria and stayed in Beirut for about one year. Early In 1884.

s from '8 an invitation from Jamal al-Din al-Afghani, who had been "

ginning of 1883, he left Beirut to join al-Afghani in Paris
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where they published al-'Urwah al-Wuthaga whose main concem was politics.

With reg'ardlo the problem of education, al-"Urwah was concerned only Wl'-h-;"
directing public opinion towards Muslim unity and resistance to Westem‘.
aggression.16. s ! ‘ P ast o P Sl

After his return to Beirut in 1886, he expressed his ideas on religious
education. In a speech he gave at al-Madrasah al-Sultaniyyah there, he asserted
that the science Muslims needed was not technology and other meanS'?f
mastering agriculture and trade. This was because technology was helpless in
a society where the lack of ambition, laziness, disunity and disregard of
obvious interest were rampant. He, therefore, contended that Muslims n@ed
to learn disciplines which revived the souls. Because such disciplines existed
only in religion,what Muslims needed was to have a true understanding of
religion.1” .

During his stay in Paris, he submitted two proposals for the reform of
religious education. The first was "Proposals on Reform of Religious
Instruction” addressed to the Amir al-Mu'minin in Istanbul in which B¢
pointed out that, due 1o the ignorance of Muslims, moral decay had emerged
and foreign influences held upon the minds of the people through thelf
schools. This religious decline was caused by lack of religious instruction and
the only remedy was to improve this instruction.18

In his proposals he divided the Muslims into three classes or grouPs
according to their occupations, although this division was not meant 10 b
permanent. These classes were: the general public, which consisted Of the
artisans, tradesmen and agricultural people; government officials; and 1°
'Ulama, whose concem was the guidance and education of the people.1?

‘With regard to the course of instruction for each class, 'Abduh pi'OPOSed
th; the _general public should be taught the three Rs (reading, writing and,.
arithmatic) and all agreed principles of Sunni Muslim lheolog,y, supportin®
hi ¢ - - 1¢ public should also be taught a brief account of 1

istory of early Islam and the da f i ' brlﬁf
! : : ys of Muslim glory, followed by @
history of the Ottoman Caliphs. The educational ro f vernme?® |
officials would be similar to this but more'intensivpl' '%‘Ir?m - g(;l uld 2150
study history with an emphasis on the DRl v ve. This class sho had 10
be calculated that; in so doin th ied \E10 H Sapecis anq . st
g, the officials were incited to regain the Jo>

lands of Islam. The 'Ulama had i, /
: to stud . : g1
the various Islamic disciplines. udy Arabic and take intensive courses

: The aim of the stud ' rov
that religious ignoran study of history was to pPI*"
difficulties 20 B ce was the only cause of contemporary M“shm
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The second proposal was "Proposals on Reform in Syria,” Sl;Pmillegnlg
the Governor of Beirut, in which he surveyed the state of re ;grg:s e
education and their political affiliations and sympathies among ¢ a?foreign
Sects in the provinces of Syria. He pointed out the bad mﬂuences 0 e
scholls and suggested that suitable schools should be established and relig
education be increased 22 ‘ . )

. Itis clear from the account above that 'Abduh's educational ideas during
this period reflected his political attitude, namely, Pan-Islamism.
C. Post-exile

When 'Abduh
concil

inflye

returned to Egypt in the latter part of 1888, he adopted a
iatory attitude towards the British. This was due to Ehe wanfz(gi
nce of al-Afghani and particularly his own experience during fhe peé:od
eCret agitation in Paris which convinced him that 31'Afghan_l > e eal
Wag ineffective. He criticized al- Afghani, saying that he never did any r .
Work except in Egypt and that he should have tried to persuade the Sullz;nm
*eform the system of education instead of meddling in the intrigues of the
Palace in Istanby) 23 e contended that Egypt needed a period of genuine
Nationg] education and, therefore, every political and social problem should.ﬁ
o in the light of thi neeq 24 e was, therefore, prepared to cooperate Wi
fitish in 5o far as they helped in the work of national edlllcaUO"- As a
°°r°]‘1a"y, he tried 1o convince the Egyptians that cooperation betwe}e{n
MUShms and non-Muslims was not against the very nature 'Of ISla.m' ©
ASSerteq thg "the true religion of Islam is not against friendship and it ? (:hCS
St love, nor does it forbid Muslims' taking a{“’a“‘ag‘.”.z‘; ’
€ other religions with whom they have common interest. ali
i beforg . CdUcational ideas and activities during this period B i
ha 1 " Quring his exile from Egypt. He asserted that secu 4l ssecular
ducgy aCCompanied by relligious education begause pure )lf v
oD WOUId neyey succeed. He continued that the failure of purely ledge
Cation wyg due 10 the fact that its products, for all their greater know edi r;
R me WOrSe Since their general knowledge and demeanor were not basels 26
Principjeg of their religion and, therefore, it left no effect on %he" smi a}ld
sugges:' b thel'efort:, in favor of the unification of education in F;,gty(]))f Dar
al-Upy €d that (b should be carried out through the dev?mpme ]-Azhar
sty dengg " 2 new college which provided modern education ttor a ith this
ideg g 10 Wanted 1o qualify for government positions,28 In line W onidl
€ Stae that "al-Azhar might be merged into the general educa

- War again
ACtion g

i ini a curious
tnelay, © center of Islamic education-instead of remaining

A uSeum of Islamic medievalism .. "29
aSSe . § befol'

. Ch(X)lS|

Mling ¢, © and during hjg exile, 'Abduh was opposed to foreign $
ith 1o €Y Were more harmful than useful.30 himself to the
the aforementioned ideas in mind, 'Abduh devoted
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task of reforming al-Azhar which he had attempted to do during his student
days. He submitted proposals concerning the introduction of certain studi
into the _curriculum to the then Shaykh al-Azhar, Shaykh Muhamma
al-Anbabi, but the latter refused.3! Moreover, Tawfig, the then Khedive, W&
not willing to help. When 'Abbas Hilmi came to the throne, 'Abduh won
favor of this new Khedive and was able to persuade him of the need of refor™
at al-Azhar. As a result of his efforts, an Administrative Commiltee was
formed on 15 June 1895 with 'Abduh as a member representing the
Govermnment.32
‘Abduh began his efforts by taking measures to improve th
well-being of the Shaykhs of al-Azhar, namely, by increasing their 3
He also made efforts to improve the living condition of the students.??
After this economic and material reform had been carried out, he mad?
efforts to reform the system of examinations, the curriculum, and the
of instruction. The students who wanted to get the diploma of ‘alim (Scholﬁ'lf-
one fit to teach) had to pass an examination in all »fundamental” subject® (5
al-Tawhid, al-Tafsir, al-Figh, Usill al-Figh, and Akhlaq) and some other ﬁclds
which were regarded as a means to the attainment of the former U
al-Mantiq, al-Nahw, al-Baldghah, Arithmatic, and Algebra). Som® ool
sciences such as history, geography, philosophy, social economy, an atL{f"j
sciences were also added to the latter group.34 'Abduh was also of the opiﬂ“’;;
that the study c_)f classical Arabic literature had to be revived and encourag”™”
Another important work of 'Abduh was his effort to establish 2 ot
library at al-Azhar. With the cooperation of important Shaykhs of al- af
and the permission he obtained from the Khedive ‘Abduh succé 4
accomplishipg this work. The books which were iying scatter 025
various 10gg1as (arwiga) and in the mosques close to al-Azhar were collec”
and their condition improved.36 i
In spite of the ceaseless efforts and activit mmitte® ;
al-Azhar in which 'Abduh was the driving force, thecascgifalu;;cc)i::ll of s (;65:
he achieved was insignificant. A number of administrative reform’ “’GI[
adopted, but the academic reform, which was more important than the 10 ea'
was totally rejected. This was due to the strong opposition he faced from m[
conservative Shaykhs who were of the opinion that the only objeCti : ?{
al-Azhar was the protection and dissemination of religion and its 12 i
therefore, any change had to be abandoned.37 This failure was also du® ma
change in the attitude of the Khedive, who gave his support i m'5
conservative Shaykhs. The Khedive, who was once a supporter of 'A uho
efforts to ref(_)rm al-Azhar, turned against 'Abduh whe:? ptge latter urie ['5
preven't .Lhe misuse of wagf properties for the royal purposes.38 The Khﬁd."c‘s
oppqsmon became stronger when 'Abduh was Opposcd. to the fo "_rn
candidate for the assignment of the "robe of honor" (Kasawi al-tas hrif) whlzil
was vacant after one of the grand 'ulama passed away. The Advisory o

e mater?
|aries:

me
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of al-Azhar whi
the Khediv},gglfrr;:fh““‘?“ the influence of 'Abduh, rejected the directive of
femove the latier f edive was so hostile to 'Abduh that he even tried t0
however, ungucc rom the office of the Grand Mufti of Egypt. He was,
Abduh enjoyed fossr"l' owing to the strong support of Lord Cromer that
Shaykhs of al-&hmzowards the end of 1904, the Khedive and a number of
.bduh, who was it enounced the modernist group at al-Azhar and above all
¥ith the cyrrency $ leader. When 'Abduh found himself unable to contend
i opposition at al-Azhar, he, finally, resigned from the

adminigqrar
auve Committee on 5 March 1905.41

I, m
. Uhamma f
d 'Abduh's Political Ideas and Activities
a reflection of the
agmentary
t, like his
xile, exile,

'Abd '

: uh's f ,
;lr:cumsm"ces oﬁ?llimca]. ideas and activities were
¢ Change aCCoqunvuonmcnl- His views on this matter were fr
ing 1o circumstances. His political though

educar;
illlona s
et 1'1dCaS, can be divided i

-exile, into three phases., namely, pre-€

A,
Pre-exile

Durj ;

The Ng this iy

[he(::;r] is aniclel;e;:]%ds Abduh concentrated on the politics of Egypt.
Prime Y Deriod, :~:Upponpcech‘q’S he put forward his political ideas which, 1n
Kpreger ST, and Prefed the despotic regime of Riyad pasha, the then
Abgy, Mative form 4 | erred the authoritarian type of government to the
belicye Was opposed | ong as the people were unprepared 10 accept it.42
go"emm al people ; éhc representative form of government because he
10 Stapy o VaS introg ad 10 be educated and trained before this form of
oduced, He held that the most important thing 0 d0 W2

Neikers 8 People i

againSSI.bl]llleS ofzerg le in order to produce cadres who would carry out the

Neeg f 4 Tepre presentative government.43 'Abduh, however, was not
ho first stated the

sentati

Weh fr repreSenll::jwe government as such. It was he W
conscioo'm of gOVel-:e government and limited powers of the ruler.4* But
c““Semu and magyy ment, he believed, could only emerg® on the basis of 8
Of the rul ere Pubhc' opinion and should be established only with the
ro“\;as againg v?gld his government, not by rebellion against him-
MDlish; ¢ Work he t;nce as a method because he realized that 1t would
Vene 4‘38 or hag ip ad begun and every reform the goxfernmem was
3 ed . 3¢, ther f“e“’, and that it would instigate foreign powers O
PProggy, - COMStityy; efore, continued to oppose the "Urabi party which
ional government and subscribed 10 the revolutionary

hoy, bd

Wt’:\; tlh'S

e er‘ . Oppos-.

merge dia ition to the demand of constitutional govemment,
d pasha and the

Ne not ] : J
e of . Jast long. With the dismissal of Riyd

Y officers, he changed his political stance from a cautious
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and gradual approach to a revolutionary one. Together with the civilian
members of the Nationalist Party, 'Abduh again put forward the demand ford
constitution.47 In one of the articles he wrote during this period, he claimed
that '
the Egyptians had achieved national consciousness and the spirit of unity
pervaded the ranks and files of the Egyptians. They had become sufﬁcienl])’
mature to §houlder democratic responsibilities, and they should be counle
among enlightened nations to manage democratic institutions.
In December 1881 he wrote an article on shiirg (mutual consultation) I?
which he contended that the national assembly demanded by the 'Urabists WaS
the modern equivalent of early Islamic tradition. Shura of the past was
completely identical with the consultative assembly of the prcsem.49 Despilt
'Abduh's opposition to the demand for representative government in his early
activities, the nationalist element was important in his thought from
beginning. In his first article published in al-Ahram, he talked about the gred!
past of the kingdom of Egypt and he regarded the common history an
interests of people who lived in the same country as a deep bond betwee
them, irrespective of their faiths.50 He claimed that the concept of wald!
(home-country/fatherland) was the best unifying factor.5! He asserted that
watan was "your place to which you belong and in which you have rights d
towards which your duties are known and in which you have security f
yourself and for your property."52 In line with this assertion, ‘A dub
maintained that non-Muslims belonged to the nation in exactly the san®
sense as Muslims, and he, therefore, suggested that people of differe™
religions should maintain good relations among themselves and cooper’
with each other in matters of gcneml welfare.53 This view express by
' Abduh, who felt the imminent invasion of foreign forces into Egyph or®
main purpose, namely, to unite the Egyptians irrespective of the religioni—
they professed. 'Abduh believed that the strongest type of unity was %
people who shared the same country, the place where they lived in. 12, '
of their public rights and duties, and the object of their affection and pride'{bi
These ideas of 'Abduh, which were published on the eve of 'U
Revolt, played an important role in arousing the national consciousrlﬂss,bi
the Egyptian people. During the revolutionary upsurge he joined the 'U™2 2
Party and, as Wilfrid Scawen Blunt put it, became the intellectual hed of
political revolution.55 As a result of his participation in the revolutio”
upsurge, 'Abduh was arrested and then exiled.

B. Exile

Th'e national phase of 'Abduh's political thought ende
occupation of Egypt and his exile. Early in 1884, after staying for ab0% o
year in Beirut, he went to Paris to join al-Afghani where they found e
secret organization al-'Urwah al-Wuthqa (The Indissoluble Bond) Wi

; [hﬁ
d with s
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p“.rpfm of arousing the Muslims to strive for their unity on the basis of

religion. 1t Primary aim was to resuscitate the Islamic spirit as the bond of

:‘;’lgsfor all Muslims i.n their struggles to resist the tyranny of Lhc?ir own

beIiefsasr:sd the aggressions of foreign countries }vho professed' dlffcrfam

Ser\'edi The two men published a journal bearing the same title which
O propagate their views,

Ilamie T 2UCMpL 10 unite all Muslims all over the world and o free

e C_(‘:Q_unlnes from foreign penetration and native tyranny, '_Abduh gnd

madegmam urged the Muslims to reject their own local nauonal.lsms wh}ch

ppear, em fOfget the greater Islamic union. In one of the articles which
ed in g/ Urwah, they claimed that

c.a-l.a!iltselrjﬂ,sls “Lhe one bond which unites Muslims of all coumries'_and
Tegulates inadc[:r'?cis O_f Tace or nationality. Its Divine Law {s-harx‘ah)
Temove ) racia[l d; [‘3 “Shls and duties.of all, both ru‘le.r and squec!s. and
of Islam. A Mus]? mcnlons and 9cca:=;10_n fpr compcllflon with_m the body
the Muslim world b M ruler can win d1slmc1.10n and gain great influence in
¥ his devotion 10 the shari'ah.57

m;:ileci;}ibduh Criticized the idea of nationalism, saying that
Yan aCquired Sm s NOL a natural feeling based on human nature but
i ¢ of fecling; and the Islamic feeling transcends the feeling
uslims po nued thgz since Islqm recognized o'nl.y rcligiqus
. eir histo 59':’;"3‘" given up this bond_of religious unity
a rwqh a3 synop o bduh used the term asabiyah ar}d ta’assub in
8¢ asc e il Ymous. He asserted that although people in the modern
lo, eligioyg ta’ . 1gnorance, lack of social conscience, and backwardness
‘Yagsup lia”ub (in the sense of fanaticism), the truth was that the
ﬁ;ealem 0 cses\;ers (in the sense of unity in purpose and action) was the
Crance 60 econgs When tempered with the spirit of moderation and
Ase fhe, kn Nlinued that the imperialists condemned religious solidarity
ﬁop&fgate secuew tha_i 1t was the Muslims' strength. They, therefore,
fa;Shms'm n ea:u"‘;“()na.lism' i'n order to create divisions among the
Sub o Which could Z Slamic Spirit, "Abduh said, nationalism was a divisive
endslllu[,‘o religi estroy lhf-? ldealized concept of unity.62 With the
lehllr.e ‘yfannical 8l0us for nationalis loyalties, people would no longer
Mission to the ..go.vemment because the ruler would join the people in
Natig,.. cTeby WinhlgheSl Tuler” (God), whose law he would enforce, and
Ml spiriy and the people’s confidence. They would dispense with

of g $1n Jipe Willh tr*'{‘ces Wwould be erased from men's souls.63
1S of g 8‘ Pan-Islamic} idea that 'Abduh, despite his awareness
Ollom “Islam in Istg ;lorpan Caliphate, claimed in a letter sent to the
Pmph il Mpire (is) [h“ ulin 1886 from Beirut that "the preservation of the
®h becayg, -~ © third article of belief, after the belief in God and His
1t alone Protects the religion of Islam and guarantees the
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existence of its domain."64

In line with the main aim of al-'Urwah, 'Abduh, in one of his articles,
expressed his anti-imperialist feelings. He asserted that to try 10 stop foreigh
aggression was a religious and national obligation and that to defend one’s
homeland was in accordance with natural law and was comparable 10 the né
for food and drink. 65 Although 'Abduh invariably talked about the unity ©
the Muslims in al-Urwah, he never abandoned his concept of watan, which ®
put forward before he was exiled. In an article appeared in a!-’Urwah. hf
asserted that, by mentioning the Muslims in particular and by defending &
rights, he did not intend to create dissensions between them and the!
non-Muslim compatriots, who had cooperated with them in good things
the welfare of the country in which they lived since generations past 5
continued that "we address the Muslims in particular because they 107
dominant majority on lands occupied by the imperialists who humiliate ther”
and exploit their wealth and resources."%7 He warned the people of the
that it was their first duty to cooperate and to fight imperialism whic
their common enemy.68

While still in Paris, 'Abduh visited London to discuss his count
freedom with British diplomats. He told a British member of parliame”! hﬂs
peace in Egypt had to be re-established, and the first siep 10 achieve this w‘:d
the withdrawal of the British forces from Egypt.5” In a reply © oha
Hartington, the Secretary of War of the British, who claimed that ™%
Egyptians were ignorant, and that they could ot distinguish bt
foreign ruler and a native one, and that only cultured nations took an "Ncrsijid
to foreign domination, 'Abduh contended that the hatred of foreign ¥ i an’
not depend on education and learning, but it was deeply rooted in n:nc)S[
nature. It was a human sentiment which manifested itself strongly in eas 0!

savage peoples. He maintained that it was wrong to think that EgYP!

ws

prepared for freedom.70 ive
When 'Abduh was in London, he was interviewed by a represc“w:ugut“
the "Pall Mall Gazette", and this interview was published on e

1884. On this occasion, he put forward his views on the kind of rulef nnLO"
form of government which Egypt needed when the British left th2! O
He asserted that the ruler, whoever might be chosen by the Powers of B T
and the Sultan, should be someone whom people liked and whom | Suen
approved of. His term should be limited to seven to ten years. and at the i
of the term the people should be allowed to elect their rulers finally.bis.
themselves. He continued that the ruler should be a Muslim and, if + o
if_l Egy;man byhl?irf‘lh.";l The ruler whom 'Abduh had in mind was nol-f;iﬂo"s
ing, but a chief of the E i : : el
sovereignty of the Caliphaw,’l?.g ypuiar gation, scunghinder 12 b
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C. Post-exile

dcno:::tzz ’:bd;h returned to Egypt from exile in the latter part of 1888, he
g do“mmls ?T}-ISIarlm.c 1dea‘0n the groupd of impracticality. He also
towards the I;a'l'l‘u-1mper1.ahst attitude @d decided to gdgpl a conciliatory one
Opplscd ;_“_‘Sh who were occupying Egypt. This is so because, being
believeg lhaI:Omllmal aguaton and preferring a policy of gradual reform, he
some reforms, apo s 0N had a positive aspect, namely that it introduced
of bringing : t;(im therefore cooperation with the British was a practical way
it S 78 ut reforms.73 Af:cordingly, 'Abduh’s program on the political
between e & rﬁlu.rn from exile was primarily to promote good relations
Social anqd morg;;puans and th British because he believed thgt the task of
Britigh ile Qu"lransfonnauon qf the Counlry' coulfi be f:amed out under
champion the éan ¢ contrary 1o his stance during his exile, he ceased to
'"Abduh fricd 't riss (l)]f national freefjgm and pll‘mgcd into political passivity.
Concern 74 'Abduh g 0’? politics, asserting that politics was not his
belonged 1o the carm . due to his conciliatory attitude towards the British,
he ('Abduh) tla cham;) 9[ anu-patriotic forces patronized by Lord Cromer, and
latter, 'Abduh bé]‘ed With the Nationalist Party of Mustafd Kamil. Unlike the
Masses, ang not ,l:: vedl that natxon.a]. independence could be reached when the
Cducation ang yrg; °rely a few privileged classes, through a long process of

. It shoylq pe Ning, had attained maturity.75

With the nali(malipo‘"lfld out, however,that in spite of 'Abduh's differences
Were meany o, m:ls’ his patriotism cannot be doubted. His whole activities
B In May 1904 ,\ngm ¢ O_f his country, and he hated foreign rule.76

.l“"L the nglish _d'-'h. In two letters sent to his friend, Wilfrid Scawen
Views Writer and partisan of the Egyptian cause, put forward his

the
OCcupgay; orm of governm ; : "
Pation, 1y, these leucrsg ent suitable for Egypt under British

he
Proposed .
Pattern of :: Parliamentary system of government more or less on the
I =
EgYPﬁans RS Ope or more accurately on the British pattern, ... more

© Khediv::]l;!) b:‘dappoimed as ministers in place of Circassian Turks, and
®gislative auth u be removed from the position of effective control;
Which the o °r1.ly should rest with the chamber of representatives to
Xecutive (ministers) would be responsible; and the Prime

inister sho
"eligioys ma;ﬁ:%;"ays be a Muslim, the British officials having no say in

i Othe it )
zllrsn €lo time acrc::'giung he.CIalmed that political organization evolved from
larnic.) doctrine nng Lo circumstances and was not determined by religious

lth re o )
“:%Io W f:fdblo his views on the Caliph, 'Abduh asserted that the Caliph,
Ith MUSlims Y law,. deprived of absolute powers, and obliged to con;ull
» Was a civil, not a religious leader.” He held that political
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powers in the Islamic constitutional organization were also purely civil.
There was no such thing as religious power in Islam.80 He continued that the
Caliph was only the political head of the community, not its Pope, though it
was the religious law that confirmed his powers and duties. A Caliph and his
subordinate therefore, exercised their authority within the confines of 2 1a%
over which they had no power of interpretation, let alone formulation.8! In
keeping with this view, 'Abduh contended that legitimate authority Was
conditioned by the just application of the law.82 He, therefore, claimed that 1
was legitimate to rebel against a ruler who persistently acted contrary to the
foundation of the Law as long as public interest demanded it.83 He maintain
that "it is the nation or its deputies that installs him in office, and the nato”
that possesses the right to supervise him. It deposes him when it considers
this in its interest."84

Although 'Abduh seems to separate religious power from tc:mpO"al
power, "he denies that there can really be any separation of religious an
temporal powers ... (because) the effectiveness of civil and temporal rule !
always dependent on what religion will allow, "85

IV. Ahmad Khan's Educational Ideas and Activities

Before and after the mutiny which took place in 1857, Ahmad Khan w3
of the opinion that the education imparted to his co-religionists in India W2
utterly inadequate. He also believed that all the socio-political diseases
India could be cured by educational treatment.86 Therefore, after the mul!
when the Muslims suffered the most socially, economically, and po]ilically’
Ahmad Khan, like 'Abduh, in his efforts to rehabilitate the broken SUru¢ ;
of the political, social, and cultural life of the Muslims in India, chos®
peaceful method, namely, concentrating his attention on educational reformt

His educational ideas and activities can be divided into twO phas®™
namely, before he went to England and after he returned from England.

A. Before going to England
5

During this period Ahmad Khan's educati ted b
=4 S : onal endeavours refle
pelief in egalltanamsm. His efforts to reform education at this stage Wer® ﬂc:
confined to any parn(?ular system of society. This can be seen from ’
madrasah (school) which he founded in Muradabad in 1859 and which ¥ J
attended by Muslim and Hindu students,87 and by the English high Schof;
waEcalaat;edtheg to establish at Ghazipur in 1864.88 The madrasd ;
ad taught only Persian, while the English hi Ghazif

had a more varied curriculum.89 S

‘ In the sp-eech‘he delivered on 6 October 1863 before the Moha'“mcdﬂl;
ther?ry SOC}ety in Calcuta, he publicly emphasized the importance v
English, saying that Muslims were almost entirely ignorant of modcrﬂ
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philosophy, sciences,and arts due to their ignorance of the English language
In which books on these subjects were mostly written. There was no
religious objection, he said, to study any language spoken by many nations
of the world.90 He asserted that a lot of grand works had been written in
German, French, and other languages. These works, however, had been
translated into English. Moreover, England had also produced a lot of grand
works. He, therefore, claimed that since the Muslims were unlikely to
become proficient in languages other than English, and since India was now
governed by the English, it was clear that English was the language to which
Musl'lms had to devote their attention.9! In spite of this, he did not espouse
English as the medium of instruction due to his conviction that it was only
through the vernacular that modern knowledge could be acquired.92 For this
fnui;ppse, he established the Scientific Society on 9 January 1864. The
lha[S:)n of this society was to translate useful English books' into Urdu so
acquaYen those who were not in favor of English education might be able to
SOcie:m themselves with the trends of new thought in the West.‘»’? The
geo ryhua"Slawd forty books dealing with history, political science,
agﬁ%j? Y, meteorology, electricity, algebra, geometry, calculus, and
arch ulrgé n add,mon, the Society conducted agricultural experiments. In
eslabli'shed.G-' a bi-weekly newspaper, the Akhbar Institute Gazette, was
condumed[; " Propagated the mission and the findings of the researches
Y the Society.94
lion 2;1: August 1867, Ahmad Khan, through the British Indiaq Associa-
Vem,aCula;Z Meémorandum to the British Government suggesting that a
Separato ve epartmem_ should be established at Calcutta University or that a
that, the rnacu‘lar university should be created in the Norlhwesl. Provnpces SO
aught arrots, sciences, and other branches of European learning might be
examinauough the vernacular language of Northern India, Urdu, that all
0se s.ludenS should be held in Urdu, and that degrees should be given 1o
h Nts who passed the exams.95
OpDOSiﬁgl:d t!(han's proposal, however, could not be carried out due to the
indug' g, g Bml‘_Sh Government of the Northwest Provinces and the
i"SlFUCuonmﬁnd that Hindi rather than Urdu be employed as the medium of
it thoughy ¢ Government was opposed to Ahmad Khan's proposal because
Since there al 1t was premature to introduce university education in I..eru
Urdy op Var“iiere not enough standard works which had been translated 1m0f
educagion mous subjects. As a result, Ahmad Khan became a supporter :d
Convingeq mrough English.96 Nevertheless, like 'Abduh, he remain 4
benef; at only through the medium of the vernacular could peop
Aarom modern education.” .
Ahmgag ?{‘::;‘unpqmt result of the Hindus' opposition was the Chanf;a 1:
been dir § policy of cultural reforms. From the beginning, his worH i
€cted towards the advancement of both the Muslim and
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communities. However, after this opposition, he believed that it would b
futile to do so any longer because it was impossible for Muslims and Hindus
to cooperate with each other wholeheartedly.98

B. After his return from England

During his stay in London which lasted about one year and five months

(May 4, 1869 to September 4, 1870), Ahmad Khan was deeply impressed by
the progress of the European nations, particularly England, and especially
when he compared it with the undeveloped condition of his own country- In
one of his letters sent from England, he ascribed this to education, asserting
that " ... politeness, knowledge, good faith, cleanliness, skilled workma™
ship, accomplishment, and thoroughness .. are the results of education "
civilizations."99 In order to know the system of education in England,

visited Cambridge and thoroughly studied the university and its system ?
education. He then came to the conclusion that his degraded community €0"

benefit from a similar system,100 \

Ahmad Khan, who left for England on 10 April 1869 returned 10 b
country on 4 September 1870 and arrived in Bombay on 2 October 1870
Soon after his return, he set up the "Committee for the Better Diffusio? ?
Advancemem_of Learning among the Muslims", and he was appoint6
secretary of his Committee. This Committee was }equired to 1. determi®
why the Muslims ignored the study of Western sciences, 2 ascertal”
objecti.vcly the reasons why the Muslims did not take adv,am.agc of th°
educational opportunities offered by the British Government, an
recommend remedial action for eliminating the Muslims objections an the
Govemment's.obstacles in the educational system. The Commitice Off"’rsd
thee cash prizes for the best essays on the subject, and no 1esS
thirty-two essays were submitted.101 Ahmad Khan made e; report containi"®
summary of 'the views expressed by the essayists k.

According to Ahmad Khan's report, there \;vere seven objections 1© the
slqdy_ of Western (modern) sciences. 1. Muslims generally consiclf:red 2
pru.lcxp!es of the modern sciences opposed to Islamic convictions: 2. e
obhgauc_)n of devotional worship, prayer,and the Muslims' ropcnsity of
taglid al"madhahib deterred them from the knowledge of thi sciences: 3
Geperally conservative, the Muslim eschewed anything new. 4 The MuslimS
pcllevcd that the modern sciences would be of no valu% in bilsiness tra e
in the professions of any class of people, 5. Since the modern scicnées :
taught exclusively in English, it was almost impossible for Muslims 10
study. and ha\{e a good command of them without spending several ¥ P
learning English. Moreover, the scientific literature was not available in 3“2
of thgse languages thich were commonly read by the muslims. 6. T
Muslims were utterly ignorant of the value and worth of the modern scie g
7. The Muslims ignored all modem sciences because they believed that !
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rational sciences were brought perfection by them in the past.102
The Committee considered the last three objections against the study of
modern sciences valid, As 1o the first objection, the majority of the members
of the Committee denied its validity. The Committee also added another cause
of the Muslims' objections 1o the study of modemn sciences, namely that
Muslim society no longer regarded the scholars of rational sciences as men of
leammg.lOZ!
AS 10 why the Muslims objected to the education imparted by the
Qovemmem, Ahmad Khan's report mentioned several reasons: 1. it did not
Include religious education, 2. it produced disbelief in faith, 3. it tended to
Produce corruption of morals, politeness and courtesy, 4. it ran counter 1o
Cerain prejudices of the Muslims, namely, that they were religiously
forbidgen 1o learn English, and that in Government colleges and schools, they
~ere not allowed time 1o attend 10 their religious duties and to go to their
anay prayers, 5. it had certain grave defects, such as superfluous subjects,
Which destracted the attention of the students from important ones, an
Msufficient numper of teachers, and textbooks containing matters hostile to
ISla.m’ 6. it did not suit the habits and manners of the Muslims, who educated
®Ir children at home and who considered education unnecessary for them

'S¢ they already had ample means of livelihood.104

¢ Committee agreed with the essayists that the secular nature of
schools was the primary cause of the Muslims' antipathy lo‘fvard
€d by Ahmad Khan, the majority of the members of the Commitice,
ir?g\:rcver.’ Were against the idea that the Government had to introduce rc]lilgilgsz
insﬂ-ucl.]on In its public institutions because they feared thall renogtions
abg ietion, if introduced, would only be distorted and produce fa Sfc:l e
uﬂd:l Islam 105 The Commitee also agreed that English € nl;ing o
thig o "°d Muslim students’ faith in Islam. Ahmad Khan, commel. fakd
> Matter, stateq thag "he had never yet met a man who knew Eng 3'3106 e
I'C(\)re ad st?ll full respect for all the religious beliefs and vcr'lerauonassz i
Opinjgy, S (lack of faith) from happening, the Commitice o o
Omor} that the students had 1o study religion (Islam). The_me“sh A
insnml!tee* however, differed among themselves regarding ::e e
anucll(’n- All members agreed that it was necessary lomm?mel;rivaw
sch 8ement for the study of Islam, but Ahmad Khan (10111'3“5d 4 antidote 1O

> Using the existing religious texts could provide the

Ielip; : z oo e ality
Wasg o Skepticism. He held that a new ilm al-kaldm catering

rote several

bogk ded. n keeping with this conviction, Ahmad thiez oy iF the

us; " Various aspects of Islam.107 He also mamla;mm e

Wy Wished to preserve their ancinet learning, to profit adequate 10 MEEt

thejy S SCiences, ang (o impart to their children an ed“::t:g;n {o them but t0
devisepml"‘“ and material needs, there was no cour

Ucational system of their own.108

Moder
em, L
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In his effort to give proper education to the Muslims, Ahmad Khan, like
'Abduh, although different in details, divided the Muslim social system "
two classes, the bourgeoisie and the working classes. He then divided U
bourgeoisie into five collectives: first, those who aspired to high positions z
the service of the government; second, those who preferred t0 live bY
commerce or by some profession; third, those who preferred t0 manag®
personal property; fourth,those interested in the liberal arts and sciences: an
fifth,those interested in acquiring religious scholarship. The working clash
according to Ahmad Khan, needed only a degree of education. In additio”
this, the children of all classes needed religious education.109

Ahmad Khan and his colleagues in the Committee created @ $ ’
educational system which was meant 1o create personnel equipped 1© pia)
differentiated roles. This stratified educational system consisted of thi¥
systems, namely, the modern system which created administrators, milm’?i"ﬂ[s :
professionals and teachers; the traditional and modern system which creal
medium grade judicial officers, litterateurs and ‘ulama (religious scholars):
Lhc;,l mlass system (private Muslim school) which maintained secon ﬂhe
schools, primary schools, and hafzi ati s for
memorizeI;s of Ih):a Qur'an).110  SpEaaD: (iminng schiook;

In the course of time Ahmad Khan, however, came to believe tha! oqlY
modern education could produce people equippecf to ameliorate the pslhim
position in terms of political and economic power.111 He was als0 © the
opinion that qnly the graduates of colleges and uni;'ersilies could help l
Muslims achieve high standards of nationa] progress.112 Ahmad Kha®
therefore, focussed his efforts on establishing a Musglim c;ol]e e.Onl 2
1872, the "Fund Committee for the Foundation of a Muslimgéollegc “We:
established for the purpose of raising funds for the establishment © 1hf
establishment of the college, and Ahmad Khan was elected secret2ry of lh‘:]
Committee. After receiving suggestions from several ople, Ahmad ha!
recorqmended that Aligarh be the place whe hpe P 1, % be
established. cie L pollege :

In Tahdhib al-Akhlag, published in 1872, Ahmad Khan enum Gfﬂ‘cdeﬂ;s

branches of learning which woul
follows:113 ould be taught at the College. They

pratificd

1. Literature, includi ‘ _ bics
cluding both language and literature. English, Arﬂm

Persian, and Urd )
zollogh: rdu were the languages which would be taught a

2. Mathematics
Ahmad Kh is headi , .. alge?”,
an put under this heading subjects, such as arithmatic; alg® hef

geometry, engineering, mechani ‘ i et
) B ¢s, architectural designing, a"

subjects related to this branch of leamning designing
3. Moral Sciences |

This branch of learning comprised subjects, such as: logiCs
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science, ancient law, international law, modern law, and history of
legislation,

4. Natural sciences
Ahmad Khan included in this branch of learning subjects, such as

chemistry, minerology, geology, biology, anatomy, electrical science,
etc.

5. Islamic Theology

In this branch of learning, Ahmad Khan included subjects, guch as:
dogmatics, exegesis, jurisprudence, hadith, principles of Islamic Law,
principles of tradition, biography, and apologetics. There were also two
sections of theology, one for Sunnis and the other for Shiites.

In the same article, Ahmad Khan asserted that the College would havc
three departments; the English and Urdu Departments in which all subjects
Would be taught in English and Urdu, respectively, and the Arabic Per31.an
Departmen which was meant for those students who wanted to study Arabic,
Persian literature, or Islamic Theology. In addition, all students in the three
departments should be given religious instruction and should be made_ to
!{"OW the basic teachings of Islam.!14 This shows that Ahmad Khan, like

uh, was in favor of the unification of secular and religious education.

The College, which was started on 1 January 1878, began with three
deparunents as envisaged by Ahmad Khan, namely, two of modern-secular
¢ducation with English and Urdy as the media of instruction, respectively, and
\he thirg of ClaSSiCal-religic:)us education in Arabic and Persian. The ijdu
b partment, however, was closed due o the difficulty they had in obtaining
lhOoks 'n Urdu, and the increasing realisation that acquiring secular education

oueh the medium of Urdu was useless for practical secular purposes, sych
"y “eCuring high posts in government. The Arabic-Persian Theological

“Partmen; Was also short-lived. The English Department, on the other hand,
8TeW as a napyry) product of the times.115 2k
the he aims of Ahmag Khan's educational endeavor, which are in principle
builgame of those of ‘Abduh, were to spread education among Musllmsl, 1o
and thl e Character of the students in accordance with the true lf,r_lets of Is gm
and © demands of the present time, and to create in them a national feeling
M Sympalhy-“‘i However, religious education of the students at MAO
Ah:;]hzmmada" AngIO-OrienLal) College was not conducteq 'in line w&:(l:
Lradi[? thinls religious views owing to the large-scale opposition fror.n -
a trad‘o'n 2l *'ama. Instead of him or someone else who held the same views,

m'onallsl scholar from Deoband taught Islam.117

the 'th regard the education of women, Ahmad Khan assened‘that g:lgnlg
lherrlrciverty.(’f the Muslims, the general state of women's educatllhonoa e
thay Mn Ir-ldla was far from satisfactory. Nevertheless, he was of cl_ p i
slim Women should be educated after a large number of Mus.lm i
4 Sound education.!18 He believed that when they (Muslim m
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were well educated and enlightened, Muslim women would benefit from !
because enlightened fathers, brothers, and husbands would naturally be €38
to educate their women relations.!19 He, however, contended that at presenh
as in the past, only religious education and practical morality would
beneficial to women because it was this sort of education that could b“‘:)g
goodness and piety, mercy, love, and good character into the minds
girls'lzo

V. Ahmad Khan's Political Ideas and Activities

Like 'Abduh, Ahmad Khan's primary concern was to amelioral® [l:e
condition of his people, the Muslims, through education. In order t0 Cre; ol
favorable atmosphere for the implementation of this project, Ahmad K s
like 'Abduh after he returned from exile, decided to cooperate with the Bnug
Government. To secure cooperation from the British, Ahmad Khan, I 104
his conciliatory activities and particularly through his writings, Succecd? gi
certain degree in convincing the British Government that the Mush™ He
general were not responsible for the mutiny which broke out in 185 r
claimed that,contrary to the British misconception, a large “”mbedon
Muslims remained loyal to the British Government, and that the restor? is
of peace would increase their loyalty.121 However, unlike 'Abduh, lnonlk’
effort to make Muslims in India loyal to the British Government, 10!
did Ahmad Khan point out the benefit which the Muslims would gel
cooperation with the British, but he also gave it religious Sancuon.fore,
contended that ... God has made them (the British) rulers over us. Th™® o
we should cultivate friendship with them and should adopt that met
which their rule remains permanent and firm in India .., "122 : ocl0l

Ahmad Khan's political ideas and activities, therefore, were not .d]rfrorﬂ
towards something which would result in the withdrawal of the Brlus?ndiaﬂ
India, but they were mainly focussed on the betterment of the
Muslims' condition in all aspects vis-a-vis the Hindus. ) Ahmad

In his early career as the informal leader of his community’ opk
Khan, in line with his belief that only through education could his pér i
enhance their position, tried to keep himself and his people aloof flef
political activities. This policy of his remained unchanged until shor,ﬂy tef
he established the Muhammadan Educational Congress in 1886, Whl.ch W
on became the Muhammadan Educational Conference. This orgaﬂi‘"’*“_lon 4
established by Ahmad Khan in opposition to the Hindus' organizatlon’
National Congress, which was established in 1885. for®

In December 1887, Ahmad Khan gave his first speech on politics be-ms'
a large audience of Muslims in Lucknow in which he opposed the Musls of
participation in the National Congress. He was also against the prOPOSa-[ivﬂ
the National Congress to the British Government that a compe” jof
examination should be held in India and that the people should elect 2 5
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of the Viceroy's Legislative Council on a one-man one-vote principle. Ahmad
Khan's opposition was due to his belief that the people in India, particularly
the Muslims, were not yet prepared for such undertakings.123 He believed
that the Muslims, who were relatively backward in acquiring English
education, would suffer great injury if the National Congress's proposals
succeeded. He was opposed to the one-man one-vote principle of election of
the Viceroy's Legislative Council because the Muslims were fewer in number
than Hindus in India. He said that by simple arithmatic, we could prove that
there would be four votes for the Hindu to every one for the Muslim.124 He,
therefore, favoured proportional representation of both the Hindus and the
Muslims. He asserted that "in direct proportion to census, Muslim and Hindu
members should be appointed. Consequently, we will have one vote and they
will have four. There is no other method of representation."125
In the speech he gave in Meirut in March 1888, he urged the Muslims
Mot to join the National Congress. On this occasion he expressed his opinion
Which, like 'Abduh’s in the early period of his activities, was opposed to the
demand of the National Congress that a representative government be
®stablished in India. He contended that a representative government was
P0§sib)e only if rulers and ruled were one nation. Since India was under
British occupation, it was utterly vain to think that a representative
Eovemment could be established. 126
. Ahmad Khan's opposition to the Congress did not have its origin in any
anu-Hindu fecling. In order to neutralize the National Congress's rising
Power, he established the "Patriotic Association” in August 1888 which was
supported by Muslims as well as Hindus. This is, in fact, in accordance with
LIS concept of gawm or nation in the early period of his activities. Like
duh, Ahmad Khan was of the opinion that gawm or nation applied to the
PeOPle who lived in the same country irrespective of their religion and
Sharacterigtics, 127 In one of his speeches, he claimed that by the word gawm
¢ Meant both Hindus and Muslims.128 He held that Hindu and Muslim were
only religious terms,129
inhabjfmma(i Khan, like 'Abduh, placed great emphasis on the unity of all the
at Gullants of a country who professed different religions. In a spcech given
of th r_dasp_ur: Ahmad Khan called his fellow countrymen to unity irrespective
eI religious beliefs. He asserted that "we (Hindus and Muslims) should
:gCh Ome one heart and soul and act in unison. If united, fve can support
deswou-]er' If not, the efforts of one against the other will tend to the
at nCt-'O“ and downfall of both."130 Unlike 'Abduh, Ahmad Khan believed
elp \:élonalmm was an instinct. National solidarity a'nd. the urge for mutual
ammalsr%lf]e characteristics of human beings which distinguished them from

chlln SPite of this, he did not believe that Muslims and Hindus could

Stpolitically and share the sovereignty of India after the British left

71



L}

ven in referre bove, he asserted that, if
L ; ,
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India. In his speech given i f

it
£ i wer ... 1
€ throne and remain equal in [p(d)own w32
St1 g
that one of them should conquer the other and thry
is necessary
It is, therefore, natural that

i st 10
Ahmad Khan tried to d(;: hlsaillu'{lhf:3 g
i is-3-vis the Hindus. For : 3
: ts of his people vis-3 vis t : hebstt
pmlemégeea::llizrrefhe coexistence of the Muslims and the Hindus 1 ;
espous _ ‘ lim :
focussed his attenti . ‘ e
Ahm";‘.d Ié::ll]s He had, in fact, only one love, Mushmllndxa. HE; e
Co—rlillﬁlot tole;'ale anything which, in hig view, was likely to
cou '
future of Indian Muslimg, 133

; . ppounded
onception of a universy] Muslim caliphate propo

' duh
certain degree by Muhammad 'Ab

the
Pinion tha the true caliphate ended aﬂ‘;r had
b and assereq that Caliphs or Sumir]er i
authority and power only over the country which they ruled and only gf hiis?
Muslims who were thejr Subjects, They were noy Caliphs or SuIQHS e
Muslims who were 1o their subjecys nor of that country which wSul fin
govemned by them, 134 5 , corollary, Ahmaq Khan contended that meh-ch he
of Turkey, Abdy] Hamiq 11 -.. 1S the Caliph only in that country whi o
governs and for thoge Muhammegapg only who owe him allf:glanc""I the
coeauenty, the Suian of Turkey, according 1o Anmg - e, wal TORg
Caliph of the Muslimg of India ejthe, according o Islamic Law or ¥813 o

igi i L since the Muslims i India were the supjcclf &3
the British Govemmem, 1t was thejr religioyg duty to remain faithfu
it.137
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nlike duh, Ahmgagq an wag © Opinion (hy, there was 10
Onnectjg, -~ W€en Spiritya] o religioyg Matters ang Worldly affairs, Islam
S trye Teligion, only stateq Ina Principleg and only Occasionally dealt
Wfilh € Problemsg of the worlg, 149 cordingly, e advocateq the separatio”
0 _Ch_UTCh and State. He argued tha, the firg four Caliphg followed this
?rmc:ple but Mus; ly a 0 thejr OWn detriment. Thi$
9L, he said, 1q the ‘ulamg OMulate ¢, schoolg
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regarded by the common men as infallible. This dcvcmpmcnl_, according 1o
him, gave rise to four serious problems within the body politic of ’Islam:_l‘.
Islam was accepted as relating to all secular problems, 2. th ulama’'s
personal ijtihdd and giyds were elevated to the status of dogma, 3. in rpf)dcm
limes criticism of the four schools of Law was tantamount 10 0pposilion 10
Islam, 4. the ‘ulama denied the need for new legislation to cope .wuh
contemporary conditions.14! He also contended that the lack of na.uonal
progress among the Muslims was mainly owing to the extreme intrusion of
religion into secular affairs. They believed that secular affairs could not be

settled unless religion sanctioned them, and even secular problems could not
be solved in new way3_142

V1. Concluding Remarks

It was said in the "Introduction” of this paper that 'Abduh and Ahmad
Khan tried to do their utmost to ameliorate the conditions of their
Communities by launching several reforms in various aspects. They focussed
their attention on educational reform, firstly, due to their belief that unless
the system of education in their communities was improved,their other
reforms could not successfully be carried out and, secondly, due to the
conditions of their countries which were under foreign rule, which forced
them 10 adopt a peaceful method.

If‘ carrying out their educational reforms, both 'Abduh and Ahmad Khan
Were in favor of the unification of secular and religious education. 'Abdubh,
Rowever, scemed to put more emphasis on religious education than his
counterpart in India,

During ' Abduh's active career he was unceasingly critical of the effect of

“C_a}lon on soul. The soul, for 'Abduh, had to be imbued with good
qualities anq manners so that a person could live according to the rules of
Wl;?la" society and be accustomed to them. He maintained that disciplines
M 'h could revive the soul existed only in religion, and, therefore, what

uslims needed was a true understanding of religion. For 'Abduh, purely
SCcular education

educay was certainly doomed if it was not accompanied by religious
UCation,
SeCulAhmad Khan, on the other hand, seemed to place more emphasis on

pers()?]rne?ucaﬂon. His educational reform was primarily airped at creating
the Muel-Wh? were able to master the Western sciences and, in turn, enhance
econom%: 'MS" power in India vis-a-vis the Hindus both politically and
Sllcc:e.Ssi:l(jla ty. ILis, therefore, not surprising that Ahmad Khan was mor:
Were tay hlhan Abduh in introducing the modemn sciences. These scxen:l:fio
establig gll at the college (later a university) which Ahmad Khan helged %
Yield 1o lthn the matter of religious education, however, Ahmad Khan iil i
admip; ¢ traditionalists. 'Abduh, on the other hand, succge'ded onf}’ i
Strative reform at al-Azhar owing to the strong opposition he face
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from the diehard Shaykhs of al-Azhar. Nevertheless, it would be misleading
to say that 'Abduh totally failed in .his attempt to introduce reform at
al-Azhar. At least, he was successful in planting the seed of reform in the
minds of the students of that instin_.uion.

In keeping with their emphasis on educational reform, both 'Abduh and
Ahmad Khan adopted peaceful methods and an evolutionary approach in their
political activities, although 'Abduh once advocated 3 revolutionary one, Bl
his revolutionary approach was _adopled by him only on the eve of and during
the "'Urabi Revolt and Quri_ng his exilg. As a corollary, they were willing t0
cooperate with the British who occupied Egypt and Ingja, However, 'Abduh’s
cooperation with e anléh ane lh,e acceptance of their position in Egypt was
an act of pracp'cal 'II‘)ISM}CS-' UPhke Ahmad Khan, 'Abduh never gave it
gg;ﬁs:gﬁﬁd Al::n;.fi ;(;aicl‘ one of the mogt important differences

Another important ditference between 'Abduh anq ahmad Khan is that
latter, unlike 'Abduh, distinguished betweep el v
affairs and, therefore, advocated the separation of ;natters and w.oridea
is, of course, contrary 1o the orthodox view Pyt urc apd state. Tl.ns ‘
distinction between secular and religioys Matters am which recognizes
religious matter in One sense or another .
separation of church and state.

In spite of his, Ahmad Khan wag o il .
regard to political ideas and activities. From the poe, ot than 'Abduh with
a staunch nationalist while 'Abduh was opce 0 ginning, Ahmad Khan was

Apart from these differences, bo Proponent of Pan-Islamism.

: th 'A
diplomats in the real sense of the worg V:f’l(:ﬁ: and Ahmad Khan were
i i

London to discuss th_e freedom of thig COuNtry i 0 Paris, 'Abduh visited
his return from exile, he maintaineq Al r“h British diplomats. After
Government in Eg_ypt in his effort tg implem elatx_ons with the British
Ahmad Khan, in his role as a diplomat, a, €nt his €ducational reform.
Indian Mush_ms and their English rulers, espe:;n Mediate between the
to remove misunderstanding which cangeg & ,'a_n)’ ter the mutiny in 1857

good relations between them., SPiCion ang gy A "

Niction, and to create

74



NOTES

. : 79,
Fazlur Rahman, Islam (Chicago: The University of Chicago Press, 1979)
p. 260.

{ !
2Mahmudul Haq, Muhammad ‘Abduh: A Study of Modern Thinker of Egyp
(Aligarh: Institute of Islamic Studies, 1970), p.3.
31bid., p. 60.

; . 11 &
Charles C, Adams, Islam and Modernism in Egypt (New York: Russe
Russell, 1968), p. 35.

; . S i fi
SH. A. R. Gibb, Modern Trends in Islam (Chicago: The University o
Chicago Press, 1950), p- 39.

6 Ibid. _ Lid.

TM.A. Zaki Badawi, The Reformers of Egypt (London: Croom Helm g
1978), p.64.

8 Ibid. p. 65.

Fazlur Rahman, Islam and Modernity: Transformation of an71ntellec!ual
Tradition (Chicago: The University of Chicago Press, 1984), pp. 66-7.
loBadﬂWi' Reformers, p. 68.
11I'EM'd., Pp. 68-9,

12/pig. PP. 66-7, Adams, Modernism, pp. 49-50; Mazheruddin Siddiq_u
Modern Reformist Thought in the Muslim World (Islamabad, Pakistan: Islamic
Research Institute, 1982), p. 225.
adawi, Reformers, p. 68.
4Adams, Modernism, P. 48; Haq, ‘Abduh, p. 64.
15Haq. ‘Abdu, p. 48 Adams, Modernism, footote no. 2, p. 48.
16Badawi, Reformers, p. 70.
Ibid,, pp 701
13 dams: Modernism, PP. 65-6; Badawi, Reformers, p. 71.
o Badam, Reformers, p. 72.

5 Ibid., pp, 7.3,
Adams, Modernism, p. 66.

ught in the Liberal Age: 1798 —~-1939 (London:
24 r}wersxtly Press, 1962), p. 158.

28 21bid., p. 75,
]Dhn S 1 I 3 . .
Posito, Islam and Politics (Syracuse: Syracuse University
» P. 47,

30Bﬂhma'n. Islam gng Modernity, p. 66.
3 adawj, Reformers, p. 75.

32 an, Islam gng Modernit
77 Hag, ‘Apg

uh, p. 69;
3
vo1ag, Abgyy,
35Haq‘ 'Abdu

36 aq' Abduh. pp. 71-2,

Y. p. 64; Adams, Modernism, p. 71.
P

Adams, Modernism, pp. 71-2; Badawi, Reformers,
» PP- 69-70; Adams, M

odernism, pp. 73-4.
h, pp. 70, Adams, Modernism, p. 75.

75



39Haq, ‘Abduh, p. 73. : ‘
401bid., p- 74; Hourani, Arabic
41Haq, "Abduh, p. 74,

421pid., p. 18: Badawi, R

43Haq, ‘Abduh, p, 19; Adams, Modemism. P. 55.

itical o
44Haq, ‘Abduh, P- 20; Malcolm Y. Kerr, Isiamic Reform: The Poli
Legal Theories of M khammad 'Abduh and Rashjq

eles:

Rida (Berkeley and Los Ang

University of Californja Press, 1966), p. 147.
45 Adams, Modernism, p, 56
4THaq, ‘Abduh, p, 91, _
49Badawi, Reformers, p. 4.
50Hourani, Arabic Thought, p. 156
S1ibid.; Badawi, Reformers, p. 156,

i, Reformers, Pp. 41.2,

3Hourani, Arabjc Though:, p. 156,

S41bid. ‘

35Cited by Haq, ‘Abayp, P. 24,

361bid., p. 26; Adams, Modemism, p. 58.

57 Adams, Moder s . P. 59.

58Haq, ‘Abduh, p. 27; S9Ibig

GUKEIT, I.S'Iaml.f_‘ REfOrm, P. 138

o lbid; Hag, ‘Abgyp, 1, 278,

62Haq, ‘Abduh, p, 78

Kerr, Islamic Refo"n‘ P. 138,

64Adam5. Modemism’ P. 62; Hag,
footnote no. 132, p. 148,

. ri:
Abdup, P- 28; Kerr. Jsiamic Ref®
65Haq, 'Abduh. P. 30.
661bid. 7 1big
-+ P. 30, 68, -

591bid., p. 31, 70;5,“,._ P. 3 Slbig.
721big. B1big p.33
T41bid., Badawj, R

Haq, “Abdup, p 35 Tehnige
Cited in Jbig,, 1, 36; Ker, TSlisic:
Kerr, Islamic Reform. P. 148.amc Rl.’form

» P. 148,
7 Badawi. Reformers' p. 48
Kerr, Islamic Re

- 148
1bid., p. 149; Baday; gp ~49,

Thoughs, p. 153,

eformers, p, 41.

Blbid, pp. 219

Tbiq,, p. 126.
77

% : ; errn ISI

ic Refo"n,
Badawi, Reformers, P. 48,
Thought, p. 158,

lsia,m-
84Cited by Kerr, Islam;:

amic p u Reform. P. 149, Hourani, Arab¥
c

851bid., p. 150, form, P. 149,

86G.F.] Graham,

The Lif
Adabiyat-i Delhi, 1974), o Nl Wopp

ic
P. 149. Hourani, Arab’

-
Khan (Dey;; 1darah
rk: Colump;, Uh;:f:mfhan ang

M i .
Y Presg, 19u§vé;man’ge’nfsm in India %
» D, 7.
76



' Khan: Pi of Muslim
881bid., pp. 188-89; M. Hadi Hussain, Syed Ahmad Khscz;. Pioneer of
Resurgence (Lahore: Institute of Islamic Culture, 1970), p. 52.

ious
89 Hussain, Ahmad Khan, p. 53; IM.S. Baljon._rhfi’aRef";'-;é‘Z’;d g;ftid-S;
Now> of Sir Sayyid Ahmad Khan (Lahore: Kashmiri Academy. 1976, 95,
Mumtaz Moin, The Aligarh Movement (Karac;hx: Salman A g’!
9OGraham, Life and Work, P. 74; Hussain, Ahmad Khan, p. 52.
Nbid,, p. 74,

2Malilv(. Sir Sayyid, p. 189.

Ibid.: Bashir Ahmad Dar, Religious Thought of Sayyid Ahmad Khan
Lahore Instjtute of Islamic Culture, 1957), p. 10. ]
Malik, Sir Sayyid, pp. 88-9; Dar, Religious Thought, p. 105.5_6
95Malik, sir Sayyid, pp.189.90; Hussain, Ahmad Khan, Pp. 2
96Malik, sir Sayyid, pp. 190-91; Hussain, Ahmad Khan, pp. 56-7.
Graham, Life and Work, Pp. 192-93,
Hussain, Ahmaq Khan, pp. 58.9.

99Citeq by Graham, Life and Work, p. 185.
aljon, Reforms, p. 57. . '
101Ma1ik, Sir Sayyid, P. 126; Graham, Life and Work, p. 246; Hussain,
Ahmad Khan, p. 114; Moin, Aligarh, p. 102.
10204y » Sir Sayyid, p. 135.
037pig. Pp. 135.3, 15:
04 raham, Life and Work, Pp. 246-48: Hussain, Ahmad Khan, pp. 114- ]
Malik, s;, Sayyid, Pp. 127-29.
10SManik g, Sayyid, p. 123.
106754 1071bid., 5. 196
1OgHussain. Ahmad Khan, p. 115,
. Malik, g;, Sayyid, pp, 194.95,
ligibid., P. 195,

bid., p. 196,
Ibid,,
13 P 197

n, pp. 145-4¢6.

» Moin, Aligarp, pp. 105-6.
116Hussain. Ahmad Khan, pp, 148-49,

Ahmag Shan MohMmad comp. and eg

* Nichiketa |
Khan, p. 227,
118 an, Islam gpg

) Writings and Speeches of Sir Syed
imited, 1972), P- 200; Moin, Aligarh, pp.

Moderniry, p. 74.
Work, Pp. 32324,
120 id., p, 325

. | odernity, P- 77; Malik, Sir §
122c-ahk‘ Sir Sayyiq

S » P. 83; Moin, Aligarh, p, 95,
];l_;"d N Mohammaqg (comp. and eq), Writings,
8234, PR 207,13, Alik, Sir Sayyid, p. 218. 4

ayyid, p. 225.

p. 192,
ussain, Ahmad Khan, pp.

77
-



. 126Mohammad (comp. and ed.
239; Malik, Sir Sayyid, p. 250.

. 3 idf P
127Mohammad (comp. and ed.), Writings, pp. 265-66; Malik, Sir Sayy

). Writings, p. 186; Hussain, Ahmad Khan ¥

244,
128Malik, Sir Sayyid, p. 244,

: nalism
129Marietta Stepaniants, "Developmen; of the Concept of Nationalis
The Muslim World LX[X (January 1979): 34,

130Cited in Jbig,

131Malik, sir Sayyid, p. 230.

; I
133 Aziz Ahmad, Studi ic Culture i the Indian Environme"
(Oxford: Clarendon Press, 1964), p. 61. o
134Mohammad (comp. and ed.), Wrirings, P. 256: Malik, Sir Sayyxd,
2371 !

3 iehi
135Cited by Mohammad (comp. ang ed.), Writings p. 256; Ahmad, Studié
p. 64 * B

i36M0hammad (comp. ang iti
o p ed.), Wrmngs,

138Malik. Sir Sayyid, p. 238

1391bid., p. 239, '
407bid., p, 240,

Y411bid,, p. 241

1421piq.

P. 257,

78



BIBLIOGRAPHY

Adams, Charles C. Jslam and Modernism in Egypt. New York: Russell and
Russell and Russell, 1968.
. "Muhammad Abduh, the Reformer." The Muslim World XIX (July
1929): 265-273.
Ahmad, Azjz. Studies in I'slamic Culy
Clarendon Press, 1964,

Aslamic Modernism in Indiq and Pakistan: 1857-1964. London: Oxford
University Press, 1967.

Amin, Osman, "Muhammad 'Abduh the Reformer". The Muslim World

XXXxvi (April 1946): 153-155.
Badawj, M.A. Zaki. The Reformers of Egypt. London: Croom Helm, 1978,
Baljon, JMS. T

he Reforms and Religious Ideas of Sir Sayyid Ahmad Khan,
re: Kashmiri Bazar, 1964,

Dar, Bashir Ahmad, Religious Thought of Sayyid Ahmad Khan. Lahore:

_ Institute of Islamic Culture, 1957
ESposno. John L, Islam

Presg, 1984,

Gassic, Trevor J. Le. Major Themes in Modern Arabic Thought. Ann Arbor-

Gibb, H.A.RThe University of Michigan Press, 1979,

- Modern Trepgs in Islam, Chicago: The University of Chicago
Press, 1947
Graham G

» GFL The Life ang Work of Sy
i Idarah. Adabiyat-i Delhi, 1974,
anna, Syhgi Ibn Salim, "Bj
'Abduh_" The Muslim World LIx (Jul
Hag, Mahmud_ul, Muhammad Apgyup- 4 Study
Hag, & {\llgarh: Institute of Islamic Studies, 1970.
g o Islamic Thought and Movement in (he Sub-Continen;
HOlu'ani, Al( bé 1-1947), Karachj: Pakistan Historical Society, 1979,

Il Arapijc Thought in the Liberal Age: | 798-1939. London:

ure in the Indian Environmen;. Oxford:

.

and Politics. Syracuse, N.Y : Syracuse University

ed Ahmad Khan. Delhi, India:

y-October 1969): 300-307.
of Modern Thinker of Egypt

: Khan Piopeer of Muslim Resurgence.
. Elio ptule of Islamic Culture, 1970.

Por: 'fgham and Abduh: An Essay on Religious Unbelief and
cal Activicism in Modern Islam. London: Frank Cass & Co
Ker Lid 1966

]“'ia’"ic Reform: Ty
Muy mad ‘Ap

e Political gnq Legal Theories of
University of C

dlfh and Rashid Ridg. Berkeley and 1os Angeles:
alifornia Press, 1966.

79




Khoury, Nabeel A, and Abdo L. Baaklini. "Muhammad 'Abduh: An Ideology
of Development”,

The Muslim World LXIX (January 1979)
42-52;

a umbia University Press, 1980. 4
. "Sir Sayyid Ahmad Khan's Role ip the Development of Musli

Nationalismin the Indo-Pakistan Sub-Continental." Islamic
Studies vV (December 1966): 335410,
Mc Donough, Sheila. The Authori

Religion, 1970.

Mohammagd, Shan, comp. and ed. Wriu‘ngs and Speeches of Sir Syed Ahmad
Khan. Bombay: Nachikey, Publications Limieq, 1972,

achi: Salman Academy, 1976

.
: Islamfabad Islamic Researchmllrf;tjltrl}:tzuﬁg;;n e dimin e
Stepaniants, Magetta. "Development of the Co, ) ;o nafiem”. THe
¥4 Mushn‘zl World 1.x1y (anuary 1979 .nsepl of Nationali
Vatikiotis, P.J. 'Mu' ammad "Apgyr g -th 8-41, jusli
TSI dslamic Culyrg (Apri] 19273?8? 1:5? ’

80




